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Suspending Suspensions
Creating a New Culture of Discipline
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Today’s Agenda:
• What is the philosophy of discipline in your school/district?

• Develop a new culture of discipline

• Gain clarity on the legal language

• How did we get to HB 1541?

• Assess current systems

• What is possible in your district to ensure equitable practices 
for all kids?

• Equip YOU with the tools and resources to lead



Today’s Agenda:
When What

8:00 - 8:30 Welcome & Warm up

8:30 – 9:15 Creating a Culture – Changing the Mindset

9:15-10:15 HB 1541 and Discipline Changes w/ Scott Seaman

10:15– 10:30 Break

10:30 – 12:00 MTSS w/ Kelcey Schmitz

12:00 - 12:45 Duty-Free Lunch

12:45 - 1:15 Team Time and a Scenario to Chew On

1:15 - 2:30 School Showcase w/ Principal of the Year, Doug Kaplicky

2:30 – 2:45 Break

2:45 - 3:00 Closing Activities 
3:00 - 4:00 Team Time and Processing



AWSP Norms:
• Family First, School Second, Us Third

• Take care of personal needs

• Assume best intentions of others

• Lean into discomfort

• Be open-minded

• Monitor your “air-time” and “tech time”

• Others?



AWSP Theory of Professional Learning
• Learning happens when adults…

• Access expertise inside and outside of the group

• Participate in authentic activities with the group

• Practice with relevant Problems of Practice

• Engage (formally & informally) with colleagues

• Apply new learning to professional contexts

• Reflect on leadership and new learnings

What do these mean for us as adult learners today?



Warm up:

What brought you 
here?  

What is your “why” for 
attending?

Think - Stare - Pair - Share



“Suspensions work great for the 
students who don’t get 

suspended."

What does this mean to you? What does this 
mean back in your school?

-Dr. Greg Benner
Professor and 

Exec. Director of the Center for Strong Schools,
University of Washington



Describe the ideal culture and 
system for student discipline?

Think - Stare - Pair - Share



What are the barriers to creating the new 
culture and systems in your school?

Which barriers do you have control of / 
influence over?

Think - Stare - Pair - Share



What brought us here?  

Responding to a need.

Behavior-systems leadership is more complex than any other aspect 
of the principalship.

Top 5 most demanding and complex jobs.



AWSP’s “why”?

“Support principals and the principalship in the 
education of all students.”



AWSP’s “why”?
Equity is Our Lens 

To	empower	principals	to	reduce	
disproportionality	in	academic	and	non-academic	

student	outcomes.
A	BIG	task!



Great News!
“We can, whenever and wherever we choose, 

successfully teach all children whose schooling is of 
interest to us. We already know more than we need to 

do that.”  

-Dr. Ron Edmonds
African-American Educator, Author

Pioneer of Effective Schools Research

“There is HOPE!” 



Effective Schools Research
Instructional leadership

Clear and focused mission

Safe and orderly environment

Climate of high expectations

Frequent monitoring of student progress

Positive home-school relations

Opportunity to learn and student time on task
Correlates of Effective Schools



“How Many Do You Need to See?”
How many effective schools would you have to 
see to be persuaded of the educability of all
children?

If your answer is more than one, then I submit 
that you have reasons of your own for preferring 
to believe that pupil performance derives from 
family background instead of school response 
to family background. 

-Dr. Ron Edmonds



Why is talking about 
“discipline” an equity issue?

Think - Stare - Pair - Share



Students who miss school are more likely to fail and less 
likely to graduate on time, if at all.

21% of Washington students are not graduating.

57,170 students

Who are these students in your setting?

Opportunity to learn and student time on task.
Think - Stare - Pair - Share

Discipline and Equity



Suspended students are less likely to 
graduate.

The earlier students are suspended, the 
greater the chance they will not graduate.

Opportunity to learn and student time on task.

Discipline and Equity



Discipline and Equity
• Boys are suspended at twice the rate of girls.

• Students of color are suspended at three times the rate of white students.

• African-American girls are suspended at higher rates than any other race or 
ethnicity.

• 40% of students expelled from U.S. schools each year are African-American.

• Schools graduate African-American and Latino students at half the rate of 
white students.

• Students with disabilities (regardless of race or sex) are suspended at higher 
rates than students without disabilities. 

Opportunity to learn and student time on task.



Discipline and Equity
LGB students:

• Are more than twice as likely as gender- and 
heteronormative students to have missed school in the 
past month because they felt unsafe or uncomfortable 
(36.6% vs. 14.7%).

• 50% report being harassed/bullied at school.

• 70% report suffering physical or sexual violence at school.
-Gay, Lesbian and Straight Education Network 
(GLSEN) National School Climate Survey, 2015

Safe and orderly environment



“School-to-prison pipeline”
• 68% of all males in state and federal prisons do not have a high 

school diploma.

• 85 percent of all juveniles who come into contact with the 
juvenile court system are functionally illiterate. So are 60 
percent of all prison inmates.

We can, whenever and wherever we choose, successfully 
teach all children whose schooling is of interest to us.



Have a conversation at your table about the 
connections between academic achievement and 
behaviors that do or do not promote learning.

Think - Stare - Pair - Share



90 : 10



90 : 10
For students at high risk of dropping out of school, 
academic achievement is significantly impacted by 
the perception of having a caring teacher  (Midgley et 
al., 1989).

Students’ perception of their relationship with their 
teacher is essential in motivating students to perform 
well (Bandura, 1997).



90 : 10



90 : 10

We must believe ALL students are capable of 
succeeding and we must press them to do so.



90 : 10

Our beliefs about students are important because they 
subconsciously influence how we treat each child.



Our beliefs subconsciously influence…”



“…I submit that you have reasons of your own for 
preferring to believe that pupil performance derives 
from family background instead of school response to 
family background…”

-Dr. Ron Edmonds



90 : 10
If you want the largest possible impact on student results, it is 
important all staff genuinely believe that:

• All children can and should improve how well they do at school.

• Improvement comes from hard work.

• Children need guidance and structure.

• All children can and should behave well.

• Some students will need more support than others to meet your 
standards.

The Australian Society for Evidence Based Teaching



Have a conversation about the connections between:

• Student-Staff relationships
• Academic Achievement
• Behavior

How might you help staff make connections and examine 
their beliefs and biases about students?

Are there systems in place for promoting, monitoring and 
analyzing student-staff relationships of within your setting?

Think - Stare - Pair - Share



Let’s take a break.  J



What’s your “Why” behind 
your discipline system?

Education Punishment

“Velvet Gloves”



What’s happened at the state level that is driving 
conversations about student discipline and equity?

Discipline Changes



How did we get here?
• Disproportionality of student discipline

• Historical trends of inequitable practices

• OSPI Vision: Every student ready for career, college and life

• A statewide vision of success for all kids

• Measures of Success

• Performance Indicators



OSPI Vision: Every student ready for 
career, college and life…
• Measures of Success

• Four and five-year high school graduation 
rates

• Enrollment, remediation, and completion rates 
in post-secondary training and education



• Performance Indicators

• We must help students:

• Enter K with expected skills defined by WaKIDS

• Meet standards on 3rd, 8th and 11th grade assessments

• Grow toward proficiency in 4th and 6th grade assessments

• Enroll in Algebra by 8th or 9th grade

• Enroll in college-level courses and earn dual credit

• Take the SAT and ACT and earn college-ready scores

• Access financial aid for post-secondary learning

OSPI Vision: Every student ready for 
career, college and life…



• Performance Indicators

• We must help students avoid:

• 9th grade course failure

• Suspensions and expulsions

• Chronic absenteeism 

OSPI Vision: Every student ready for 
career, college and life…



2012 WA Study: Findings
• Exclusionary discipline contributed to the academic and social 

disengagement of students

• The vast majority of disciplined students did not receive educational 
services during exclusionary discipline

• Exclusionary school discipline practices disproportionately impacted
students of color and youth living in poverty

• Reliance on exclusionary discipline practices varied significantly
from district to district, even among districts with similar demographic 
characteristics 

• Discipline data yielded only a partial picture of the number of students 
impacted by exclusionary practices each year



2012 WA Study: Recommendations
• Reduce the use of out-of-school exclusions

• Require school districts to provide access to educational 
services during periods of exclusionary discipline

• Ensure that no student is subject to indefinite exclusion

• Adopt and follow recommendations of the EOGOAC in 
order to support the reduction in the disproportionate 
impact of exclusionary discipline on students of color

• Require school districts to retrieve excluded students and 
re-engage them in education



WA State: Discipline Legislation
• 2013: HB 1680, “Implementing strategies to close the 

educational opportunity gap, based on the 
recommendations of the Educational Opportunity Gap 
Oversight and Accountability Committee” was introduced in 
the regular legislative session. 

• 2013: SB 5946, “Strengthening Student Educational 
Outcomes” was introduced in the first special session. 



2013 SB 5946: Student Discipline
• Set time limits on exclusionary discipline practices and 

provided additional due process rights for students

• Created Discipline Task Force to develop data collection and 
definition standards related to school discipline.

• Directed OSPI Data Governance to revise CEDARS to 
incorporate Task Force data collection standards. 

• Made discipline data analytics publicly available through OSPI 
website. 

• Included behavior in the scope of LAP and directed OSPI to 
create a menu of best practices for behavior. 



Turn to a neighbor and explain why 
there is so much energy and 

emphasis on reducing suspensions. 
How did we get here?

Think - Stare - Pair - Share



Let’s go into the details:
1. Discipline Limitation 
2. Educational Service 
3. Discipline Policies 
4. Reengagement

The Law: HB 1541



2016 HB 1541: Student Discipline
• A long-term suspension or expulsion must not exceed the length 

of an academic term

• School districts must not use long-term suspension or expulsion 
as a form of discretionary discipline. 

• School districts may not suspend the provision of educational 
services as a disciplinary action. 

• School districts must provide an opportunity for students to 
receive educational services while suspended or expelled. 

• School districts must disseminate, monitor the impact of, and 
periodically review/update discipline policies. 



Any	corrective	action	involving	a	suspension	or	expulsion	from	

school	for	more	than	ten	days	must	have	an	end	date	of	not	

more	than	((one	calendar	year))	the	length	of	an	academic	term,	

as	defined	by	the	school	board,	from	the	time	of	corrective	

action.	(RCW	28A.600.020)	

1541 Discipline Limitation



What	policy	recommendation	would	you	make	to	

your	local	school	board	about	how	to	define	“the	

length	of	an	academic	term”?	

1541 Discipline Limitation



School	districts	may	not	impose	long-term	suspension	or	expulsion	as	a	form	of	

discretionary	discipline.	(RCW	28A.600.015	(4))	

As	used	in	this	chapter,	“discretionary	discipline”	means	a	disciplinary	action	

taken	by	a	school	district	for	student	behavior	that	violates	rules	of	student	

conduct	adopted	by	a	school	district	board	of	directors	under	RCW	28A.600.010	

and	this	section,	but	does	not	constitute	action	taken	in	response	to	any	of	the	

following:	(RCW	28A.600.015	(6))	

1541 Discipline Limitation



(a)	A	violation	of	RCW	28A.600.420;	(prohibition	against	firearms)	

(b)	An	offense	in	RCW	13.04.155; (violent	offenses;	sex	offenses;	inhaling	toxic	fumes;	

controlled	substances	violation;	liquor	violation;	firearms	and	dangerous	weapons;	

assault;	kidnapping;	unlawful	imprisonment;	custodial	interference;	luring;	trafficking;	

coercion	of	involuntary	servitude;	malicious	harassment;	extortion;	burglary;	criminal	

trespass;	rape;	indecent	liberties;	rape	of	a	child;	child	molestation;	stalking;	unlawful	

discharge	of	a	laser;	arson;	reckless	burning;	malicious	mischief;	criminal	street	gang	

tagging	and	graffiti;	defacing	a	state	monument)	

(RCW	28A.600.015	(6))	

1541 Discipline Limitation



c)	Two	or	more	violations	of	RCW	9A.46.120,	9.41.280,	28A.600.455,	28A.635.020,	or	28A.63(5.060	

within	a	three-year	period;	or	(criminal	gang	intimidation;	possessing	dangerous	weapons	on	school	

facilities;	gang	activity;	willfully	disobeying	the	order	of	a	chief	administrative	officer	of	a	district	to	

leave	district	property	while	under	the	influence	of	alcohol	or	drugs,	or	while	committing	or	

threatening	to	commit	or	inciting	another	to	commit	any	act	that	would	disturb,	interfere	with,	or	

obstruct	any	lawful	activities	of	school	personnel	– or	refusing	to	leave	public	property	adjacent	to	

district	property	when	ordered	to	do	so	by	law	enforcement	while	engaging	in	disorderly	conduct	

or	conduct	that	risks	causing	injury	or	harm	to	property;	defacing	or	injuring	school	property)	(RCW	

28A.600.015	(6))	

1541 Discipline Limitation



(d)	Behavior	that	adversely	impacts	the	health	or	safety	of	other	students	

or	educational	staff.	

This	language	was	added	to	4SHB	1541	shortly	before	the	bill	was	adopted	

and	no	explanation	was	offered	in	any	of	the	bill	reports.	

Considering	the	overall	intent	of	the	law,	this	language	should	not	be	

interpreted	liberally.	Rather,	it	should	be	interpreted	in	the	context	of	the	

rare	types	of	behaviors	outlined	in	RCW	28A.600.015	(6)(a)	(b)	and	(c).	

1541 Discipline Limitation



Except	as	provided	in	RCW	28A.600.420	(firearms),	school	districts	are	

not	required	to	impose	long-term	suspension	or	expulsion	for	behavior	

that	constitutes	a	violation	or	offense	listed	under	subsection	(6)	(a)	

through	(d)	of	this	section	and	should	first	consider	alternative	actions.	

(RCW	28A.600.015	(7))	

1541 Discipline Limitation

What does this mean?



What	alternative	actions	could	your	district	

consider	for	the	“non-discretionary”	types	of	

violations	listed	in	HB	1541?

1541 Discipline Limitation



School	districts	may	not	suspend	the	provision	of	educational	services	to	a	student	

as	a	disciplinary	action.	A	student	may	be	excluded	from	a	particular	classroom	or	

instructional	or	activity	area	for	the	period	of	suspension	or	expulsion,	but	the	

school	district	must	provide	an	opportunity	for	a	student	to	receive	educational	

services	during	a	period	of	suspension	or	expulsion. (RCW	28A.600.015	(8))	

Any	imposition	of	discretionary	and	non-discretionary	discipline	is	subject	to	the	

bar	on	suspending	the	provision	of	educational	services pursuant	to	subsection	(8)	

of	this	section.	(RCW	28A.600.015	(5))	

1541 Educational Services



Nothing	in	this	section	prevents	a	public	school	district	[...]	if	it	has	suspended	or	

expelled	a	student	from	the	student’s	regular	school	setting	from	providing	

educational	services	to	the	student	in	an	alternative	setting	or	modifying	the	

suspension	on	a	case-by-case	basis.	An	alternative	setting	should	be	comparable,	

equitable,	and	appropriate	to	the	regular	education	services	a	student	would	have	

received	without	the	exclusionary	discipline.	Example	alternative	settings	include	

alternative	high	schools,	one-on-one	tutoring,	and	online	learning.	(RCW	

28A.600.015	(7))	

1541 Educational Services



What	resources	does	your	district	have	for	providing	educational	

services	during	a	suspension	or	expulsion?	

How	can	your	district	ensure	that	educational	services	are	offered	

to	all	suspended	or	expelled	students	in	an	equitable	manner?	

1541 Educational Services

Think - Stare - Pair - Share



2016 HB 1541: Discipline Policies
(1)	 School	districts	shall	annually	disseminate discipline	policies	and	procedures	to	students,

families,	and	the	community.	

(2)	 School	districts	shall	use	disaggregated	data collected	pursuant	to	RCW	28A.300.042	to	

monitor	the	impact of	the	school	district’s	discipline	policies	and	procedures.	

(3)	 School	districts,	in	consultation	with	school	district	staff,	students,	families,	and	the	

community,	shall	periodically	review	and	update their	discipline	rules,	policies,	and	

procedures.			(4SHB	1541	Sec.	102)	



How	does	your	district	currently	involve	students,	families,	

and	the	broader	community	when	developing	and	

reviewing	discipline	policies?

How	might	your	district	improve	these	practices?

1541 Discipline Policies

Think - Stare - Pair - Share



(1)	School	districts	should	make	efforts	to	have	suspended	or	expelled	students	

return	to	an	educational	setting	as	soon	as	possible.	School	districts	((should))	must

convene	a	meeting	with	the	student	and	the	student's	parents	or	guardians	within	

twenty	days	of	the	student's	long-term	suspension	or	expulsion,	but	no	later	than	

five	days	before	the	student's	enrollment,	to	discuss	a	plan	to	reengage	the	student	

in	a	school	program.	Families	must	have	access	to,	provide	meaningful	input	on,	and	

have	the	opportunity	to	participate	in	a	culturally	sensitive	and	culturally	responsive	

reengagement	plan.	

1541 Reengagement



How	can	your	schools	implement	meaningful	family	engagement	

practices	within	reengagement	meetings	and	plans?	

How	can	your	schools	apply	family	engagement	practices	to	

provide	educational	services?	

1541 Reengagement

Think - Stare - Pair - Share



AWSP Recommendations:
• Understand and Update Policy and Procedures

• Have your policies been updated?

• Examine and Assess Current Practices

• What are your current practices and procedures?

• Develop a district-wide mindset

• What is the adult mindset like in your district?

• Create a district-wide culture

• What’s the belief about student learning in your district?

• Build systems to support all kids

• What does your data say about equitable practices?



MTSS is a culturally responsive system of supports 
for all stakeholders.

Supports for creating a 
New Culture

w/ Kelcey Schmitz



Scenario to Chew On

Little Scottie walks into class one day and is obviously in turmoil. His 
anger turns into telling the teacher to F-Off. The teacher sends 

Scottie to the office for “discipline.” 

What would typically happen? 

What should be the new, system-wide, response?

Duty-Free Lunch
Team Time and Action Planning



Doug Kaplicky 
Principal

East Valley Middle School

School Showcase



Closing Activities
• Clock Hours

• Feedback?

• www.surveymonkey.com/r/SS-West

• kurt@awsp.org

• More Info: OSPI Webinars coming soon!



How are you going to take what you’ve heard so far 
back to your building to start creating a new 

culture of “discipline?”

Team Time 
and 

Action Planning



Thank you! Questions?

Kurt Hatch & Scott Seaman 
Association of Washington School Principals

kurt@awsp.org / scott@awsp.org
1.800.562.6100 


